INTRODUCTION
The area of self-esteem, self-identity, respect for oneself and others, are areas in which education and social work can aid each other.
With good ment~ health a goal for both professions, it would seem wise to . join forces in a cooperative effort to reach more children more effectively.
School social work has a unique place in the ecucative process.
The skills it uses to help people use their own potentials are an assest to any curriculuum. The skills of teaching are an assest to social work in helping people overcome some of their problems. The two professions should join hands in an effort to better help people. (9) In order for the two professions to work more effectively together, the school, its structure, the children, their parents, and the area must This is not to say that the need for specialized services in the schools has not been recognized. (35) On the contrary, many principals and teachers have tried to find ways of getting these services. Many schools do refer children and parents to social service agencies, but 1ack of time of teacher or principal has usually meant no follow-up.
With the ·advent of the poverty program and other sources of Federa1 funding, some schools, especially those in poverty areas, have been able to use this money to purchase these special services. In Portland, four schools have used Title I funds to purchase social work help. Other parishes have felt the need for social work help but do not have the extra funds to do so. Among the religious that staff the schools, there is not a qualified religious MSW, to whom a lesser salary could be paid. (This would be in keeping with ·the vow of poverty religious take.) With the foregoing in mind, I have set about the task to see how a religious with an V.iSW could function in the Catholic school system. · To do this I will use one school as a focus school and see how a social worker could operate in tha~ school. Section I of this paper, Review of the Literature, deals with the history of school social work as found in the literature of the decades.
In the literature of the 60•s and 70's the newer trends and innovations are investigated to see where these programs could apply to this school.
Section II is a study of the focus school. Census data, philosophy of the school, teaching personnel, children and their families, and the finances are studied in an effort to assess what the current situation iso Section III is the proposed school social work program. The program has three basic components, prevention, treatment, and evaluative research.
These three parts are seen as essential to any school social work program.
S E C T I 0 N I ~-VIEW OF THE LITERATURE REVIEW OF THE LITERATURE
This review has been confined to significant articles that focus upon the program aspects of school social work. Methods of school social work, per se, are not included, but can be inferred from the function or role of the social worker. This is not an exhaustive review. It is organized in a chronological manner so that the development within school social work can more easily be seen. As social work became more professional and developed more specialized skills and knowledge, the visiting teacher also became more specialized.
When the impact of psychoanalysis hit~· social work in the 1930' s, the thrust of the visiting teacher changed also. She was no longer from the Settlement House, did have an education in social work, usually with an Y.iSW, and had skill in the casework method.
During this time (roughly from 1930-1960) the function of the school social worker became more confined to the area of casework. The literature in this era talks mainly of the social worker's function in the school as being caseworker. There have been gradual and evolutionary changes in school social work practice. Since its beginning it has gone through explaining the comm~nity to the teacher, helping individual children and their families adjust to the school system, dealing with attendance problems, consultation and collaboration with school personnel, to helping the school and community achieve better relations, to active intervention in community problemt solving with work as change agent or advocate.
In the 1940•s, the main thrust of the school social worker was to help individual children and their families. Louise Veo (38), Ruth Smalley (36) , Florence Poole (26) , Mildred Sikkema (33) , and Samuel
Goldberg (14) all emphasise that the function of the school social worker was to work with the individual child, his parents and the teacher. The work with the child and parents was to help the child overcome his personal problems so that he could get more out of school. (36) The goal in working with the teacher and other school personnel was to orient the teacher to the concepts of child development, mental health, and social work. (14, 36, 38, 43) There was mention in most articles that social workers must also understand the school and be able to relate their practice to the school's "in a dynamic and effective manner." (26, p. 456 ) At this time the visiting teacher's name was changed to school social worker.
Toward the end of the 40's and into the 50's the emphaisis in the literature was still on casework. However, there was more mention of consultation. (13, 19, 24, 34) There was also more awareness of the fact that social workers and teachers needed to know more about each other's profession in order that there could be a closer working relationship. (9, 19, 24, 33) Martin E. Danzig (9) offered an approach that would help to bridge this gap. He recognized that although both education and social work ~ervied the eame child, this fact did not seem to be thought of as important by the other profession. Danzig puts forth the idea of much closer collaboration between social agency and school so that better services could be given each individual child. (9 P• 349) His idea of the Community School would put social work in closer touch with education and vice versa.
He does ·caution that this community school must not become too big and become divorced from the grass roots of the community it serves. (9 P• 352) Other authors speak of a team relationship of all those working in the school -principal, teacher, nurse, special service personnel including the social worker. (19, 33) During this period of time, some mention is made of group work as being an effective method in the school. (20) There was constant emphasis of the continuing need to explain the function of socia1 work to school personnel so that they could come to use it more effectively. (18, 24) Mildred Sikkema in her study of School Social Work Practice in Twelv~ Communities in 1953, (34) asked other school personnel what they saw was the school social worker's function in the school. The four main areas or functions of the school social worker as seen by other school personnel are: 1.) Ser"Vice to incividual children, 2.) Service to parents, 3.) Relations with the conununity, especially the social service resources, arxi 4.) Help to teachers, principals, and other school personnel in unders~nding child behavior. (34 p. 14-16) (This is the first of two surveys that was found in the literature. No other type of research was found.)
In the 1960•s there is a different mood. The literature reflects the discontnet with the "establishment", the growing awareness of the effects of poverty and deprivation upon individuals, arrl the widening gap of the "establishment" to deal effectively, creatively and sometimes justly with these groups of people. There is emphasis on research (23) , and a demand that there be radical changes in the structure of the school and social agency so that people can be more effectively and justly served. (27) it was emphasized that casework, group work and consultation should help children adjust to the school and help him become motivated to learn. Thus early and proper identification of children with problems is a neces$ity and efforts then should go into teaching the teacher how to recognize these children early, so that help could be given before the problem becomes fully cemented in the person. (27) Arlien it shows little or no general response to the concern expressed in both education and social work literature of the 1960's in relation to the learning problems of many unsuccessful school children and youth, the underlying conditions in the school, neighborhood, and community which contribute to their difficulties, or new approaches to use in the delivery of services to them. 11 2.) The definition is a static one which largely ignores the most pressing problems of the school population, the underlying conditions that produce these problems, and the relationship of the school and its operation to those of other social institutions in the community. in establishing and maintaining the therapeutic community." (42 p . '26-27) In the 70's the trends toward consultation on a broader basis, prevention, work with the community, and new innovative approaches to school social work are seen. Fried.man talks of structured family-oriented therapy (12) 1 ~/heeler of using the school lunch hour for group work (41), Prunty of using the community to effect change within the school (31) , and Wadsworth in using a preventive-corrective approach in an elementary school (40) .
Norma Radin also emphasized prevention with low-income families as a needed approach for school social workers (29) . This approach took the form of parent-education programs. The focus of these programs was on education not treatment and were conducted by a social worker. There were various results. One result was that information from lower class families was In sunmary, school social work was begun by concerned Settlement
Houses to interpret the community to the school, evolved during the years to a casework focus exclusively. Today there is a challenge to make school social work service viable in this era. There is emphasis being placed on social work consultation on a broad scale, more work with the community, more emphasis on prevention, and the social worker as being a change agent within the school system to change those parts of the system that are irrelevant or harmful to children. There is some talk of research, but very little actually being done. There are reports in the literature, of innovative programs that are being tried, and these could be helpful in assuring that more children receive the services they needo
BRIEF HISTORY OF CATHOLIC EDUCATION
The first Catholic school was established in Philadelphia in 1782.
(6) In 1791 the Firs~ Amendment was adopted as part of the American Constitution establishing the separation of Church and State. (6) In 1829
the First Provisional Council of Baltimore (Catholic) adopted the policy of parochial schools to serve the influx of Irish innnigrants and to teach the Catholic doctrine to its children. (6) In 1884 the Third Plenary Council of Baltimore (Catholic) ordered that there be a parochial school in every parish arxi that parents are bound to send their children to~these schools. (6) In 1925 the right of parochial schools to exist was upheld by the United
States Supreme Court. (6) Since Assumption parish comprises three census tracts. (7) The milieu was broken down into six categories; religious, social, cultural, economic, recreational, and political. These categories were studied to obtain general attitudes, which were drawn from impressions gained by those who were working in the·parish.
Religious: There is a core of vitally interested and active people in the parish. This 20-30% are on most of the parish commissions as well as helping out at school. (These parents comprise roughly 80% of the school population.) There is some move to involve others, but .
•.
it has not generated much response. Most of the people support the parish with donations each week, and most do attend weekly ¥~ss.
The changes in the Church were hard for the people to accept, but did not lead to revolt. There is little lay initiative, but leadership qualities seem to be lying donnant waiting to be tapped.
Social and Recreational:. This seems to be a rather closed society that is hard for newcomers to get into. There·-is-a. generbsity of the people toward the poor of the parish, and much is given to help poor families. 
Professional~
There is a need for social work help, remedial reading, head start and pre-school programs. There are a few kindergartens and some day care facilities. However, more work in the homes before school is needed to acquaint the children with learning, before they start school. There is a need to tap the local leadership qualities of those in the parish.
Cultural: There is a need seen for a broader exposure to the arts. With more exposure there may be a deeper appreciation for the arts with the hope of enriching the people. The school is financed through tuition, money made by the parent's club, and parish funds. Each full-time religious teacher is paid $2700
per:'}Tenr and each full-time lay teacher is paid $5500 per year. Insurance benefits are paid for each teacher that wants it. Milk is sold to the children at 3¢ per ! pint, once a month the mothers sponsor a hot dog day at 25¢ per lunch. Otherwise all the children bring their lunch.
The financial picture of the school is tied to the parish finances.
There is no clear-cut detailing of school income and expenses nor is the parish set up in this manner. A financial board of lay parishoners is being fonned and one of their tasks will be to delineate income and expenses and work out a parish budget. The school would then submit a budget to this body for funds to run the school. In some months the parish is unable to meet all its obligations, but there is no clear picture of finances at this time•* There is Title II monies for library books. 
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This philosophy is the base from which the faculty work as well as a goal to strive toward.
The school enrolls between 150-200 children each year. In the school The parish focus this year is to reduce the debt by half, or as much as possible. In the current year {1972-73) the setup is about the same with some chang~s.
The faculty consists of five religious teachers, three lay teachers, one religious principal, one religious reading specialist, one half-time PE instructor (religious), one volunteer music teacher (religious), one Lay Jesuit volunteer who teaches math and science and helps with PE.
(A Jesuit volunteer would be comparable to a VISTA volunteer, but is connected to the Church.) The mothers continue to volunteer for library work, the students from the University of Portland continue to come, and two students from Roosevelt High School continue to come. The seventh and eighth grades continue at the public school for shop and home ec.
In the faculty of 1971-72, five of the teachers were new to the school, two had been here one year previous, one had been here two years previous, the principal had been here four years previous. All had had at least one year teaching experience before this year. In the 1972-73 faculty, four teachers returned from last year, four are new to the school as is the In the classroom the teacher's encounter students with normal intelligence, but who do not perform up to their capacity. Learning in most of the classrooms is individualized as much as possible, and learning by doing is stressed, as this seems to make the greatest impact on the children.
There are discipline problems in each classroom, but these are with individual students arxi do not seem to affect the class as a whole. Many students in the upper grades, who are poor in academics, do not seem to care about forma1
learning. Rather they seem to thrive on activities· of one kind or another.
The Rivergate Career Education Project (federally funded) is in use with the seventh and eighth graders. Creativity is encouraged and many students respond to this encouragement. Generally, there seems to be poorer output among students as the years go by, so that by the time they are in the eighth grade many are one or two years below scholastic achievement for their grade level as rated by standardized tests.
Teaching techniques are very progressive, and ideas are put into effect as much as physical plant and personnel will allow. There is a growing dissatisfaction with the present curriculuum, as it does not seem to fit these children. There is a beginning effort to write a curriculuum for this school, so that learning may become a more meaningful experience.
A broadened link and communication with the community is seen as a need. In this area the teachers see the need of an extra person. The link with the community would also be the person to give individual treatment to children and families. This area has not been explored because of the pressing needs in other areas directly related to classroom activities.
The 1972-73 faculty have all expressed an interest in working in
Assumption, knowing the drawbacks as to physical plant and learning problems.
The faculty are trying to understand and solve some of these problems. There is an awareness that others, including social workers, are needed so that changes can be made. Prevention is beginning to be explored, but so far nothing has been done in this area. There is awareness on the teacher's part that work must be done in the homes if school is to be a meaningful activity for the children. Many homes do not have reading material available, and some parents are unaware that this may negatively affect their children's motivation and output in school.
There is no lay school school board, but there is an education commission of the parish. This commission coordinates all educational activities of the parish which includes the school, religious education for those children attending public school, and· adult education. This commission has been operating for one year and is in the process of refining their rights and duties. The principal is automatically on this commission.
There is an active Parent's Club, who support the school with work and financial help. The club's executive board is consulted on matters of policy, although they have no official power in the making of policy.
Parent involvement in the school is high. Many mothers volunteer their time to work in the school, in the library, milk program, aides in the classroom, hot dog day, odd jobs around the school, and one volunteers as full-time secretary. Many of the fathers work to help maintain the school, painting, fixing broken windows, keeping the heating in good repair, fixing equipment, reroofing the roof etc. There is a core of parents very active Page 27 in the parents' club who raise funds for the school. There seem to be good support among all the parents for the school, and they work to keep it going.
Not all the parents are so involved, but between 60-80% are so involved. l.
'
In summary then, Assumption, a Catholic eight grade elementary school, is located in a borderline poverty area. It is low to middle income. Most of the people do work at unskilled, semi-skilled, skilled and some managerial jobs. The people are rather closed to newcomers in the area, which may be a problem since a number of low-cost housing units are being built in the area. There are those on welfare, and emergencies do arise where families run out of food, clothes, or bedding. There are those who live from day-today with no opportunity to plan for the future. There are those with average incomes ($9,000) with potential for leadership that has not been tapped.
The people as a whole seem to support their parish and school, but there is a core of vitally interested persons who do most of the work.
MOst .children follow their parents' occupations, a majority finish high school, a small minority go on to college and a minority do not finish high school. There is political apathy in the area. As the children go through school there seems to be a decreasing relevance of school to their lives. This attitude seems also to the attitude of a nwnber of parents. In some instances there is no encouragement by the parent to the child in his effort to make school a success.
The area is not organized to bring about change, and potential leaders have not been tapped so that the area could give itself more impetus to the long struggle for self-help on a community-wide basis.
The school has limitations as to physical plant, irrelevance of formal education to the lives of the children, poverty and disorganization and other The universal goal of all helping professions is to help people cope with or adapt to life more adequately, and i f possible to help people live life more fully. This is a rather on-going goal, one that can be reached with individuals, bu never completed in general. Social work's goal is to work toward this general goal using the knowledge and skills of social work to accomplish these ends.
The long range goal of Assumption school is that "each child will acquire the knowledge and skills which will enable him/her to live a capable, responsible, Christian life." As social worker in the school, I
could ascribe to this goal. (The meaning of the words capable, responsible,
Christian will have to be discussed so that a consensus could be reached by the personnel of the school.) This goal is philosophical and meant as a guiding principle as well as a a long range goal.
(The working goals of a school social worker will have to be long and short range. The long range goals can be rather philosophical and broad, as above, but the short range goals will have to be rather specific and researchable.) Salary should be comensurate with educational degree. In this instance, however, the ¥JSW is a religious and therefore would be paid the salary other religious receive -$225 per month for twelve months. If the social worker were lay, a salary starting at $10,000 per year should be paid.
SUMMARY
In summary, a school social work program should revolve around three aspects -prevention, treatment, research. Prevention should start with one problem and attack it. Treatment should run concurrently with prevention and research should be an aspect of both.
The discussion seems to be leading to the community school concept.
This may be the end effect. A school is a good place to contact most people since all children must attend school. -To open the school to more than formal classes may draw more parents into the life of the school and be a focal point fonn which all other services could be contacted.
CONCLUSION
The review of literature pointed up the challenge of school social work today. Casework as the only method of servoce in school social. work is becoming less viable. The literature reports innovative programs being tried, but actual changes in practice are slow. The study of Assumption school is seen as the necessary first step ~o understand the problem before attacking it. In gathering data, both strengths and weaknesses were shown.
The proposed school social work program is an attenipt to fit the process to the problem. Prevention, treatment and research are seen as the three basic elements of this program. The team approach is the underlying assumption upon which the program is built.
As with any study, there are gaps in the data, and the program is rather general. However, it is a base upon which to start to give effective service to people. As research is done, a better program can be implemented and better service given.
